Implementing a new lifelong learning paradigm is hardly possible by only increasing the number
Introduction
Nowadays, due to the increasing speed of To engage in lifelong learning a person should be ready to "innovative self-change" (Tareva, 2013) . This approach seems to be concordant with Mahatma Gandhi's words "Be the change that you want to see in the world" and emphasizes internal factors of lifelong learning that should be taken into account.
While conceptualizing lifelong learning, which has become one of the major educational goals in many countries, modern education researchers claim it is concerned with promoting generic competences, necessary for adapting person's knowledge and competences to new tasks and developing new skills and competences throughout the life cycle. According to R. Smethurst, "what does not come out of the statistics is that, in order to succeed in life, in the world, in history, you need not just academic skill but personality, independence of mind, and autonomy of spirit" (Smethurst, 1995: 33) .
Implementing these ideas into teaching practice, D. Nash suggests that "we teach most effectively when we help our students learn how to learn...not what to think and make and do in [the current year]; but how to think and how to learn for those years of life and profession than lie ahead" (Nash, 1994: 789) . To achieve this, the researchers propose to "move away from a view of learning that is controlled outside the individual to a view of learning that is internally controlled by the individual" (Overly et al., 1980) . This definition seems to be close to the philosophical interpretation of the term, which has often been associated with the ability of a man to "push the limits" or to "go over the line of the institutional culture" (Marchenko, 2013) .
Thus, the educational actors' autonomy based on thorough understanding of the sociocultural context may be regarded as an effective means for stimulating their vigorous activity and self-development both inside and outside the university environment.
Our research allowed us to specify the notion of educational actors' autonomy through revealing its strategies and associating it with desire and readiness to take control of one's own personal and professional self-development through planning, making choices and taking responsible decisions.
As we revealed, educational actors' autonomy is associated with a set of personal characteristics, including intrinsic motivation to professional achievement and personal and professional self-development, internal locus of control, responsibility, creativity, ability to goal setting, ability to decision making, ability to make choices and critical mindfulness (Gavrilyuk, 2013a (Gavrilyuk, : 1809 . Interacting, these characteristics ensure the person's readiness for autonomous or self-directed educational activity.
To exemplify this kind of activity, it should be said that while getting new knowledge, autonomous educational actors make it relevant and valuable for them. They transform and personalize this knowledge, guided by their personal qualities and learning / working experience. Autonomy allows transformation in students' and teachers' thinking style and focuses their attention on meaningfulness of knowledge they get through asking themselves questions about what to learn, how to learn and why.
Thus, autonomous students are "able to develop strategies for identifying learning issues and locating, evaluating, and learning from resources relevant to that issue" (Savery & Duffy, 1995: 143).
There is a growing body of literature demonstrating that the notion of teacher autonomy is a necessary part of the learner autonomy concept (Little, 1995; Smith, 2000; Benson, 2010) . Autonomous teachers are regarded as capable to create their own goals (Tambovkina, 2000: 63) , make choices concerning one's own teaching (Aoki, 2002: 11) , engage in self-directed teaching, including detachment, critical reflection, decision-making and independent action (Little, 1995) and lifelong personal and professional development (Gavrilyuk, 2013 b: 69) . Teacher autonomy seems to be the most important factor promoting lifelong learning paradigm: not only is it capable to make teachers act autonomously but it can also stimulate the development of autonomy in learners.
Understanding of the role autonomy plays in lifelong learning is impossible without investigating such aspects of autonomy as provided autonomy and perceived autonomy. In the context of higher education the former involves academic freedoms of teachers and students as well as decentralization of responsibility to individual universities, teachers and students. The latter (perceived autonomy) may be represented as an attribute of university policy, as well as a teacher or student personality attribute.
Therefore, within and beyond the university educational environment, educational actors' autonomy is influenced not only by external factors (i.e., provided autonomy), but also by educational actors' internal desire and readiness for independent and responsible learning and self-development. Thus, teachers and students' readiness for autonomy is crucial because it allows (or does not allow) the teachers and students to perceive different levels of autonomy (Fig. 1) .
From the psychological perspective, in the framework of the Self-determination theory, autonomy is considered as "an important condition, which determines psychological well-being, optimal functioning and healthy development of a personality" (Ryan & Deci, 2006) . It means that autonomy makes the process of lifelong learning inner-directed, and, consequently, desirable and enjoyable for a person. From the psychological perspective, in the framework of the Selfdetermination theory, autonomy is considered as "an important condition, which determines psychological well-being, optimal functioning and healthy development of a personality" (Ryan & Deci, 2006) . It means that autonomy makes the process of lifelong learning inner-directed, and, consequently, desirable and enjoyable for a person.
Summarizing the above mentioned ideas, autonomous lifelong learning actors may be regarded as : 1) aware of the exterior constraints they are surrounded by;
2) able to perceive a lot of opportunities for making choice; In our previous works we proved that educational actors' autonomy should be developed intentionally using autonomy oriented approach (Gavrilyuk, 2014) . This approach is based on granting to students and teachers the possibility of personal participation in the organization of the educational process which should be regarded as a process of selfdevelopment. To do this it is necessary that educational actors organize their learning and their teaching in accordance with their needs and capacities, set their own objectives, develop and implement their own initiatives. According to this approach, the cornerstone of lifelong learning oriented type of the higher education should comprise two elements: 1) a complex of the interconnected, interdependent and not contradicting each other rights and opportunities given to students, teachers, and universities which take into account the responsibility of everyone for educational results (actually, the academic freedom); 2) a "positive" (based on the sense of social responsibility) type of readiness for autonomy of teachers and students, allowing them to master certain levels of the academic autonomy.
We also identified intrinsic and extrinsic factors able to promote and impede educational actors' autonomy (Gavrilyuk & Lakhno, 2013: 462) . Based on these factors, it is possible to propose appropriate educational practices able to stimulate students' and teachers' autonomy in the university educational environment. 
